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___________________________________________________________________
LECTURER:        Dr Daleen Alexander 
                                Module coordinator, lecturer and supervisor
AIM:



To provide information and training in basic assessment principles and procedures used by psychologists working in community-based settings. 

MODULE LEARNING OUTCOMES:

By the end of this module students should be able to:

· Critically reflect on the inter-relationship between psychological assessment, psychopathology, community and social psychology, and the practice of counselling and psychotherapy.
· Understand the importance of theoretical, professional and ethical issues in psychological assessment.
· Critically evaluate the assessment process within the South African context.
· Develop competence in the administration and interpretation of selected instruments, relevant to the South African context. 

· Evaluate the applicability of assessment instruments with respect to individual and group needs.
· Apply assessment procedures effectively and accurately in the diagnosis and treatment planning in counselling.

· Integrate assessment information into a coherent assessment report with comprehensible, meaningful and realistic recommendations. 
· Sensitively integrate issues of diversity into the assessment context.
Prescribed Text:

Whiston, S. C. (2009). Principles and applications of assessment in counselling (3rd ed.). Belmont, CA: Brooks/Cole.

Recommended Text:

Foxcroft, C. & Roodt (2009). An introduction to psychological assessment in the South African context (3rd Ed.). Oxford: Oxford University Press.
COURSE OVERVIEW AND TIMETABLE 




          TERM 1
 (FIRST AND SECOND BLOCKS)

  SPP ASSESSMENT

The focus of the first term is on SPP Assessment where you will learn many of the basics of assessment. Please consult the SPP handout for more detail. 
                                                TERM 2 
                             (THIRD AND FOURTH BLOCKS)

 MACC (PROGRAMME-SPECIFIC) ASSESSMENT

The focus of the second term is on MACC specific assessment input. Please see the timetable below. Also, please note that the assessment programme might need to be altered slightly during the course of the year, depending on the lecturers’ other teaching commitments.

	Block 3
	Slot 1 9h00- 13h00
	Slot 2 14h00- 16h00

	16 July
	Assessing young children between 3 and 7 years
Dr Daleen Alexander
Whiston, S. C. (2009). (Chapter 7. Principles and applications of assessment in counselling (3rd ed.). Belmont, CA: Brooks/Cole.

	Administering the JSAIS 

Dr Daleen Alexander

	30 July 
	Observing child assessment done by professional (3-7yrs) (JSAIS)

Submission of essays on assessment topics
	Report writing 

Chapter 23 of Sattler, J. (1988). Assessment of Children. San Diego: Jerome M. Sattler.



	02 August


	Students administer child assessment 


	06 August 
	SELECTION WEEK

	13 August 
	Career counselling workshop on traditional career approaches to assessment and counselling (theory)

Dr Daleen Alexander

	20 August 
	Career assessment measures 

Guest lecturer
	Career assessment measures

Guest lecturer


	28 August 
	Career counselling workshop:

Postmodern career approaches to career assessment and counselling

Dr Daleen Alexander

Due date: Students submit full child assessment report

	10 September 
	Students do career assessment of high school learner

	18 September


	Students do  oral presentations on career assessment results  (high school learner)

Students submit interpretations (report) on high school learner (21 September)

	10 October
	Exam preparation and module evaluation


TEACHING AND LEARNING METHODS:

To encourage active participation by class members, instruction will take place in the format of structured workshops lead by the lecturers, class discussions and student lead presentations. It is necessary that students prepare themselves for these by completing the relevant readings as well as by reading their classmates’ papers. It is compulsory for students to attend all classes/workshops.
The lecturers adopt a developmental approach towards learning in this course and so input may be given on draft assessment reports prior to the submission of final reports. It is an expectation that all work be submitted on time and late submissions will not be read.  
Resource File
It is strongly recommended that each student compile an assessment resource file containing all relevant assessment information for your internship year and professional work beyond that. Suggestions regarding the contents of this resource file include assessment notes, history taking forms, examples of reports, information regarding test interpretation, lists of referrals. 

Written papers (Block 3)
Students are required to each write a paper on selected topics in assessment. The procedure for this is as follows:
· Topics will be randomly assigned to pairs of students by the lecturers. You may swop your topic with another pair of students if they agree to the swop, but please inform the lecturers of this.
· Each group member needs to select a particular aspect of the topic to research for a written, theoretical paper (see Criteria for Assessment below for more information about written papers).

Student papers will follow the schedule below. Please consult relevant chapters in Whiston on the topics below.
The History of Psychological Assessment: 
This topic should at least cover the following:

· A historical overview of assessment internationally, and also in South Africa.

· A critical look at whether assessment has developed in a manner that meets the demands of a South African population.

· Recommendations for improving assessment practices in South Africa.
Interpreting Assessment Measures: 

This topic should cover the following:

· Reliability and validity of tests

· Item analysis

· Test selection, administration and scoring.

· What the various psychometric properties of tests mean. 

Theoretical and Psychometric issues underlying Intelligence Assessment: 
This topic should engage with the following:
· A critical exploration of the concept of intelligence
· Ethical, legal and cultural issues in intelligence testing
Assessment as a Diagnostic Tool: 

This topic allows students to discuss and present one diagnostic measure to the class with specific emphasis on the diagnostic indicators of the test. Special emphasis should be placed on applying this tool within the South African context.
Assessment within Community Contexts: 
This topic should cover the following: 
· The different ways in which assessments are used in community settings, including strengths and challenges
· Ecological assessment and/or assessing person-environment factors
· The contribution that community-counselling psychologists can make in the assessment of these contexts
· This topic can also address issues in working with diverse cultures (e.g., translation, adaptation of tests).

Professional, Ethical and Social issues in Assessment:
This topic should at least discuss the following:

· Ethnic, cultural and gender issues in test use.
· Bias and fairness in testing.

· Ethical and professional standards for tests and test use.

Students are required to consult with the lecturer before commencement of writing of paper.

Submission date of paper: 30 July
Career Assessment and Counselling presentations (Block 3)
Students are required to work in groups of two and administer a career assessment on a high school learner. Students will then analyze and write up assessment results in a short report format. You will then present the results and recommendations orally. Students will incorporate a section on theory.  Also be mindful of challenges regarding assessment as highlighted in written papers submitted at the beginning of term. Students will submit the short reports and Power point notes on their presentations to the lecturer a week in advance.
Presentations will include two of the following theories:

· Trait and factor approach

· Holland’s theory (Self Directed Search)

· Super’s theory (Values Scale)

· System’s theory and career practice

· Social Cognitive career theory

· Special focus theories: Roe or Gottfretson
· These theoretical approaches should be presented critically and linked to the latest developments and revisions of the theories and its applications. Also read Whiston, Chapter 9.
ASSESSMENT METHODS AND MARK WEIGHTING

The mark for this module will be calculated as follows:

SPP ASSESSMENTS (For more detail, refer to the SPP handout)

SPP Child assessment                                    

10%

SPP adult assessment                            


10%

MACC PROGRAMME- SPECIFIC ASSESSMENTS

Written paper



                        10%

Practical presentation and short report

(career assessment of high school learner) 




                                                                      

                                                                                              10%

                                                                    

Child Assessment and report 


            10%  

_______________________________________________________     

 Year Mark      

                                                50%  

_______________________________________________________                                                                     

Exam Equivalent Adult Career Assessment 
             50%

Total mark






100%

MACC PROGRAMME-SPECIFIC ASSESSMENTS
1. Assessment of preschooler using the JSAIS (Term 1)
DUE DATE: 28 August
Students will be expected to conduct an assessment on a child, using the following testing measures: Intake interview; JSAIS, DAP and KFD. The assessment information must be written up as a confidential assessment report. Further details will be provided during lectures. 

2. Exam equivalent: Career assessment of an adult (Term 2)
DUE DATE: TBA ONCE EXAM TIMETABLE HAS BEEN FINALISED
See details on page 10. 
CRITERIA FOR ASSESSMENTS
The next pages indicate the expectations and evaluation criteria that will be used to evaluate your work.

ESSAY

Guidelines for the written paper 
a) Each member of the group presenting will be required to submit a separate paper of approximately 6-8 pages in length (do not single space).

b) The due date for the paper is 
c) It is your responsibility to ensure that both your classmates and staff receive this. Late submissions will be penalised.
d) The written paper should provide an extensive theoretical overview of the selected topic, supplemented by the most recent research findings. 

e) You will also be required to comment critically on the major themes, research findings and theory with regards to their applicability within the South African context.

f) The paper will be assessed according to the criteria outlined in the following two feed-back sheets.

g) All referencing should follow APA conventions. 

ADOLESCENT CAREER ASSESSMENT 
Guidelines
· Conduct an intellectual and emotional assessment battery with an adolescent client consisting of the following:
· DIFFERENTIAL APTITUDE TEST (DAT)

· The Thematic Apperception Test (TAT)

· The Kinetic Family Drawing (KFD)

· The Draw-A-Person Test (DAP)

· You are required to have two appointments with your client.

(i) On the first appointment you should conduct the initial interview, and administer the DAT

(ii) (ii) On the second appointment (DATE TO BE ANNOUNCED) you will conduct the projective tests. (KFD, DAP and the TAT).

· You are required to compile a comprehensive psychological report for each client. This report will be a summary of your observations of the client during the testing, the responses given to the test stimuli, and your interpretations of those responses.
AIM: 

The aim of the report on adolescent assessment is to provide students

 with an opportunity to develop their:

· Report writing skills

· Ability to integrate data from different assessment instruments

· Ability to integrate the results of assessments with psychological theory

REQUIREMENTS:

Structure: The report will have two sections: practical and theoretical 

Length: The practical section may not be longer than 3 pages (1,5 spacing)


 The theoretical section may not be longer than 2 pages (1,5 spacing)

References: At least 3 references should be included in the theoretical section only.

Writing style: APA referencing should be used.

	Important notes: 

	

	· Arrangements for assessment and/or feedback session at a high school are the responsibility of students after the introductory session at the institution.

	· Students are encouraged to consult the module coordinator and supervisors before doing assessments and giving feedback.

PLEASE SUBMIT 2 COPIES OF YOUR REPORT WHICH INCLUDES COPIES OF ALL PSYCHOMETRIC DATA FOR THE CLIENT




GUIDELINES FOR THE EXAM EQUIVALENT   
Masters of Arts in Community Counselling 

Exam Equivalent

2012

Each student is required to conduct a career assessment on an adult.

This assessment will comprise a full assessment battery that will include the following assessment measures: an intake interview, Differential Aptitude Test (DAT), 16 PF or Meyers Briggs Type Indicator (MBTI), the Value Scale, the Self Directed Search, as well as relevant projective techniques. Students need to integrate these results in a constructive way to produce an integrated report, with meaningful recommendations with regard to career advice, as well as commentary on the client’s emotional and cognitive wellbeing.

Each student will be expected to give verbal feedback to their client. Each student also needs to submit an abbreviated career report to their client.

Internal examiners:  Dr Daleen Alexander 

Due date: TBA

This exam equivalent constitutes 50% of the overall mark for assessment

GUIDELINES FOR REPORT-WRITING:

PRACTICAL  COMPONENT)

1. IDENTIFYING DETAILS
Name: 

Date of Birth:

Age: years and months

School: 

Grade: 

Reference source:

Date of Evaluation:

Assessor:

2. REASON FOR REFERRAL

This should include both referral source’s reason as well as that given by parents, teachers, or the client.

3. CLINICAL OBSERVATIONS 

Observations made during the interview and assessment by the test administrators that might be relevant to the assessment of the client’s functioning. 

How did the person act during the testing? How did he/she seem to feel about taking the tests?  Any interesting comments that he or she made?
4. RELEVANT BACKGROUND INFORMATION

This is where you write your history (obtained from the child and other sources – but be careful to specify sources). It is generally sensible to follow the history taking format: record family history, personal history.

(Age, sex, occupation, living situation, educational background, and any other relevant information the person might have mentioned to you need to be included. Describe the reason why the client is being tested (was he/she referred to you by a boss, another psychologist, a doctor?; did he/she come to a psychological clinic or hospital and is being tested as part of an intake procedure; is he/she part of a research study?) 

5. TESTS ADMINISTERED 

List the tests used and give introduction to each test.

6.  EVALUATION OF RESULTS 

6.1 .Intellectual and cognitive abilities

Overall IQ, corresponding percentile (approximately), and corresponding intellectual category (normal, bright normal, etc.); verbal versus performance IQ and their comparison to general population; salient strengths and weaknesses in various cognitive abilities; how abilities compare to those of general population
6.2.  Personality and Interpersonal Style
Personality traits, salient needs and emotions, conflicts, personality strengths and weaknesses. How does the person interact with other people? What are his/her feelings about dealing with the people in his/her life (particularly family members and other close people)? 

6.3  Diagnostic assessment

Any evidence of psychological or physiological abnormalities (significant organicity, depression, anxiety, thought disorder, etc.)? What are the person's most significant psychological conflicts and defences? 

7.  Summary

Summarize and integrate the above conclusions to present a "total picture" of the client. Use your conclusions to predict how the client may respond to a specific situation (a new job, entering school, dealing with other upcoming life situations). What recommendations can you make about the person? Respond to the referral question, if there is one. Summarize and integrate your findings WITHOUT referring specifically to the test data. Pretend you are writing this section for someone who is not necessarily sophisticated about psychological tests. DO NOT be technical, but do accurately describe the psychological make-up of your testee. 

8.  RECOMMENDATIONS 

8.1 What are implications of cognitive and emotional functioning as well as contextual issues for scholastic performance, future career directions and holistic development of testee?

Remember: You do not necessarily have to DIAGNOSE the person as having a specific "disorder." He/she may be relatively "normal." 

** NOTE: Under headings 2-6 you need to CITE SPECIFIC TEST DATA to support the conclusions that you make about the client. Remember, the most valid conclusions are those that are supported by consistent patterns and findings from across the various tests in the battery. Pretend you are writing to a fellow psychologist who is going to check your findings and conclusions. Be technical and specific! 

9. THEORETICAL COMPONENT (ONLY 3 PAGES)

This section will require you to reflect upon the specific assessment using psychological theory. Not all psychological theory may be relevant to your client so include only theoretical comments which are relevant to this case. Here are some suggestions to guide your reflection:

What adolescent developmental psychological theory might be relevant to this client?

Is psychopathology involved? – What would your 5 axis diagnosis be?

What other theories would guide your future counselling process?

How has the client been empowered by the assessment process?

What other assessments would you have done if possible?

Provide a case formulation

Include copies of all protocols (answer sheets to tests)!!!
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MACC SEMINAR PAPER FEEDBACK SHEET

To be used for practical presentations, as well as career theory presentations

Student Name:________________________  Evaluator: _________________________
ASSESSMENT CRITERIA




      
MARKS








	1.  GENERAL PRESENTATION
	5
	


(Length; editorial care, spelling and grammar etc.)

	2.  INTRODUCTION AND ORIENTATION
	10
	


(Outline of the specific topic; background and context; description of how the topic will be handled etc.)
3.  DISCUSSION OF THE TOPIC

	3.1.  FACTUAL INFORMATION
	10
	


(Descriptive content; appropriate selection of theory and literature)

	3.2.  INTERPRETATION OF INFORMATION
	20
	


(Appropriate and accurate interpretation of information)

	3.3   INTEGRATION OF INFORMATION
	15
	


(Linking of different parts of the paper; logical flow of information etc.)

	3.4   CRITICAL EVALUATION, DEDUCTIONS AND INSIGHT
	20
	


(Demonstration of understanding and insight; not just a descriptive summary of various sources)

	4.     CONCLUSION
	10
	


(Synthesis, not just a summary)

	5.     REFERENCING
	10
	


(Adherence to correct APA referencing conventions; use of recent references)










Total:      /100
Comments:
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PRACTICAL PRESENTATION FEEDBACK SHEET

Students’ names:_______________________ Evaluator: _________________________
· Structure of presentation: (i.e. is logical and well structured; objectives are clearly stated; information is relevant to the topic; is not a repetition of the seminar paper; is practical in nature.)

	1
	2
	3
	4
	5
	6
	7
	8
	9
	10


· Innovation and creativity (e.g. present an interesting and practical way of demonstrating theoretical issues)

	1
	2
	3
	4
	5
	6
	7
	8
	9
	10


· The presenters:

	Show an understanding of the assessment measures
	1
	2
	3
	4
	5


	Facilitate audience/group discussion and involvement
	1
	2
	3
	4
	5


	Hold  audience’s interest and attention
	1
	2
	3
	4
	5


	Enhance audience’s grasp of the interpretation of results
	1
	2
	3
	4
	5


	 Manage time effectively 
	1
	2
	3
	4
	5


	Handle questions & conclude appropriately
	1
	2
	3
	4
	5


Total :       /50      

ADOLESCENT CAREER ASSESSMENT REPORT



STUDENT:








STUDENT NUMBER: 






	TEST
	MARK
	COMMENTS

	DAT

30
	
	

	CLINICAL INTERVIEW:  
10
	
	

	DAP, KFD AND CAT:

30
	
	

	Demonstrates capacity to express these interpretations skilfully: 
20 
	
	

	Theory

10
	
	


MACC ASSESSMENT EXAM EQUIVALENT MARK SHEET

STUDENT NAME:__________________STUDENT NUMBER: _____________

MARKER:________________________    MARK: _________________________ 

	
	COMMENTS
	MARK

	Description of relevant background information (10%)


	
	

	Clinical impressions and behaviour during assessment

(10%)


	
	

	Intellectual & cognitive abilities

(15%)


	
	

	Personality & interpersonal style

(15%)


	
	

	Summary, diagnostic and career assessment conclusions  and recommendations

(20%)
	
	

	Integration of assessment information

(15%)


	
	

	Theoretical section

(15%)


	
	


GENERAL USEFUL INFORMATION
Administering a Test Battery

One obstacle in learning to administer psychological tests is the technical nature of the material. It can feel a bit overwhelming at times. Hands-on experience in administering, scoring, and interpreting tests can overcome this problem and can help to enliven your interest and enhance your understanding of how psychological tests work. When this happens, a test score, such as IQ, is not seen as some mysterious scientific fact etched in stone, but as the product of a logical and systematic set of measurements that are subject to interpretation and error. The beauty of working with a test battery is that it reinforces the idea that any test score must be validated by other findings. It must be seen IN CONTEXT with other test scores because people are multifaceted and not reducible to a single score.

In the first section of the course you will learn about the fundamental ideas in psychometrics, such as different types of psychological tests, norms, reliability, validity, item analysis, etc. This information is crucial in understanding the test battery. How do you know what a t-score of 80 on the MMPI means if you are not familiar with a t-score? How do you know that "C" on the Rorschach indicates emotion unless you know something about criterion validity? 

In addition to discussing the tests individually, you will also learn how to interpret the battery as a whole, and to formulate hypotheses from the data. A conclusion is most viable when there are consistent and mutually confirming patterns of evidence within and across the tests. Data from one test can be clarified and enriched by data from the other tests in the battery. The ultimate objective of psychological assessment in general, is to construct a holistic understanding of a person. 

Writing the Test Battery Report

This report will be a summary of your observations of the client during the testing, the responses given to the test stimuli, and your interpretations of those responses. A test battery should include the following information:
1. Background Information:
Age, sex, ethnicity, language, occupation, living situation, educational background, and any other relevant information you gathered from the client. Describe the reason why the client is being tested (i.e., reason for referral) and who referred him/her (e.g. a boss, psychologist, doctor, self). 
2. Behavior during the Testing:

This section details how the person responded during the testing. How did he/she seem to feel about taking the tests?  Was there any particular reaction to any particular part of the testing? Were there any interesting comments that he/she made?
3.Intellectual and Cognitive Abilities:
This section describes the overall IQ scores, corresponding percentile and corresponding intellectual category (Average, Superior, etc.). Verbal versus performance IQs should be mentioned, as well as their comparison to the general population. Salient strengths and weaknesses in various cognitive abilities (attention, perception, memory, language, problem-solving) and how these abilities compare to those of general population. 

4. Personality and Interpersonal Style:
Personality traits, salient needs and emotions, conflicts, personality strengths and weaknesses should be discussed under this heading. How does the person interact with other people? What are his/her feelings about dealing with the people in his/her life (particularly family members and other close people)? 
5. Summary and Recommendations:
Summarize and integrate the conclusions arrive at in the above-mentioned sections, to present a "total picture" of the client. Use your conclusions to predict how the client may respond to a specific situation (a new job, entering school, dealing with other upcoming life situations). What recommendations can you make about the person? Respond to the referral question, if there is one. Summarize and integrate your findings without referring specifically to the test data. Do not be technical, but do accurately describe the psychological make-up of your client.

Important Points: 

· Under headings 3-5 you need to cite specific test data to support the conclusions that you make about the client. Remember, the most valid conclusions are those that are supported by consistent patterns and findings from across the various tests in the battery. Imagine that you are writing to a fellow psychologist who is going to check your findings and conclusions. At the same time, also imagine that you are writing to the family of the client. Thus, your goal is to be professional and specific, while also being sensitive to the way you present your findings and avoiding too much jargon.
· All test data must be attached to your report for your supervisors to check your scoring, and when writing a report for another professional.
· No marks or feedback reports will be given unless all protocols are submitted.
Tests

The tests listed below may be found in the School Test Library in the Emthonjeni Centre.  Open times are listed on the Test Library door.  Kindly observe the relevant rules regarding test usage and borrowing. 

	Assessing intelligence in children

Junior South African Individual Scale (JSAIS)

Senior South African Individual Scale- Revised (SSAIS-R)

Weschler Intelligence Scale for Children (Third Edition) (WISC IV)

	

	Assessing intelligence in adults

South African Weschler Adult Intelligence Scale (SAWAIS)

Weschler Adult Intelligence Scale (Third Edition) (WAIS III)

	

	


Useful Resources

In addition to the tests themselves, you will need to consult some additional resources on the test/field of assessment covered by your chosen test. An extensive list of resources is listed below for this purpose. All of the listed resources, with the exception of the web articles, are available in Wits libraries (or were at the time this handout was prepared!). You may also source texts/articles that are not listed below. 

General Texts:
· Anastasi, A. (1988). Psychological testing. New York: MacMillan Publishing Company.

· Anastasi, A. & Urbina, S. (1997). Psychological testing. New Jersey: Prentice Hall.
· Cronbach, L.J. (1984). Essentials of Psychological Testing. New York: Harper and Row.

· Foxcroft, C. & Roodt, G. (2001). An introduction to psychological assessment. Cape Town, SA: Oxford University Press.

· Goldstein, G. & Herson, M. (1990). Handbook of Psychological Assessment. New York: Pergamon.

· Groth-Marnat, G. (1990). Handbook of Psychological Assessment. New York: Wiley.

· Kaplan, R.M. & Saccuzzo, D.P. (1997). Psychological testing: Principles, applications and issues. Pacific Grove, CA: Brooks/Cole.

· Kaplan, H. & Sadock, B. (1991). Synopsis of Psychiatry. Baltimore: Williams & Wilkins.

· Mauer, K.F. (2000). Psychological test and other similar assessment device classification and use in South Africa. Retrieved from www.pai.org.za/board.htm
· Murphy, K.R. & Davidshofer, C.O. (1998). Psychological testing: Principles and applications. New Jersey: Prentice Hall.

· Owen, K. & Taljaard, J.J. (1996). Handbook for the use of psychological and scholastic tests of the HSRC. Pretoria: HSRC.

· Sattler, J. (1992). Assessment of Children. Sandiego: Jerome M. Sattler Publisher Inc.

· Terre Blanche, M., & Durrheim, K. (1999). Research in Practice. UCT Press: Cape Town.

· Ethical code of professional conduct (Professional Board for Psychology) - HPCSA
Specific Texts:
· Abrahams, F. (1998). The cross-cultural comparability of the 16 Personality Factors Inventory (16PF). Dissertation Abstracts International, 59(1-A), 0143

· Abrahams, F. & Mauer, K.F. (1999). Qualitative and statistical impact of home languages on responses to the items of the Sixteen Personality Factor Questionnaire in South Africa. South African Journal of Psychology, 29(2), 76-86.

· Bhana, K. (1987).  Psychological research with Indian South Africans: 

· Choca, J.P., Stanley, L.A., &  Van Denburg, E. (1992). Interpretive guide to the Millon Clinical Multiaxial Inventory. Washington: American Psychological Association.

· Feuerstien, R. (1979). The Dynamic Assessment of Retarded Performers: The Learning Potential Assessment Device, Theory, Instruments and Techniques. Glenview, Ill.: Scott, Foresman, Lifelong Learning Division.

· Foxcroft, C. (1997). Psychological testing in South Africa: Perspectives regarding ethical and fair practices. European Journal of Psychological Assessment, 13(3), 229-235

· Hinshaw, S. (1994). Attention Deficits and Hyperactivity in Children. Thousand Oaks: Sage.

· Kamphaus, R.W. (1993). Clinical Assessment of Children’s Intelligence. Boston: Allyn & Bacon.

· Koppitz, E.M. (1963). The Bender Gestalt Test for Young Children. New York, Grune & Stratton.

· Lerner, J.W. (1985). Learning Disabilities: Theories, Diagnosis and Teaching Strategies. Boston: Houghton Mifflin.

· Lidz, C. (1987). Dynamic Assessment: An Interactional Approach to Evaluating Learning Potential. New York: Guilford Press.

· Luther, M., Cole, E. & Gamlin, P. (1996). Dynamic Assessment for Instruction: From Theory to Application. North York: Captus University Press.

· Millon, T. (1997). The Millon Inventories: Clinical and Personality Assessment. New York: Guildford Press.

· Mortensen, K.V. (1991). Form and Content in Children’s Human Figure Drawings: Development, Sex Differences and Body Experience. New York: New York University Press.

· Murdoch, B. (1982). Verbal and performance differences in the determination of brain damage using the SAWAIS. South African Journal of Psychology, 12, 65-69.

· Nell, V. (1994). Interpretation and misinterpretation of the South African Weschler-Bellevue Adult Intelligence Scale: A history and prospectus.  South African Journal of Psychology, 24 (2), 100-109.

· Nell, V. (1999). Standardising the WAIS-III for South Africa: legislative, psychometric and policy issues. South African Journal of Psychology, 29 (3), 128-137.

· Nzimande, B. (1995). “To test or not to test?”. Paper presented at the Congress on Psychometrics, CSIR, Pretoria, 5-6 June 1995

· Pieters, H. & Louw, D. (1994). A critical perspective on the South African Wechsler Adult Intelligence Scale (SAWAIS).South African Journal of Psychology,24 (2), 204-213

· Richter, L.M., Griesel, R.D. & Wortley M.E. (1989). The Draw-a-Man test: A 50-year perspective on drawings done by Black South African children. South African Journal of  Psychology, 19(1), 1-5. 

· Sehlapelo, M. & Terre Blanche, M. (1996). Psychometric testing in South Africa: Views from above and below. Psychology in Society, 21, 49-59.

· Shuttleworth-Jordan, A. (1996). On not reinventing the wheel: A clinical perspective on culturally relevant test usage in South Africa. South African Journal of Psychology, 26 (2), 96-102.

· Swartz, S. (1996). Shrinking: A postmodern perspective on psychiatric case histories.  South African Journal of Psychology, 26 (3), 150-156.

· Taylor, T.R. & Boeyens, J.C.A. (1991). The comparability of the scores of Blacks and Whites on the South African Personality Questionnaire: An exploratory study. South African Journal of Psychology, 21(1), 1-11.
· Thomas, G. & Silk, A. (1990). An Introduction to the Psychology of Children’s Drawings. New York: Harvester Wheatsheaf.

· Van Eeden, R. & Prinsloo, C.H. (1997). Using the South African version of the 16PF in a multicultural context. South African Journal of  Psychology, 27(3), 151-159. 

· Van Eeden, R. & Visser, D. (1992). The validity of the SSAIS-R for different population groups. South African Journal of Psychology, 22(3), 163-171. 

· Van Eeden, R., Robinson, M. & Posthuma, A. (Eds). (1994). Studies on South African Individual Scales. Pretoria: HSRC.

· Viljoen, G., Levett, A. & Tredoux, C. (1994). Using the Bender Gestalt in South Africa: Some normative data for Zulu-speaking children. South African Journal of Psychology, 24, 145-151.

· Wassenaar, D.R. (1998). A history of ethical codes in South African psychology. South African Journal of Psychology, 28 (3), 135-145.

We hope that you find this course challenging and stimulating. We would like to hear from you, but please do make an appointment if you need to speak to me.
My contact details are as follows:

Dr Daleen Alexander

Office: U221

Tel: 011 717-4526

Email:dinah.alexander@wits.ac.za
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